












　The purpose  of  this manuscript  is  to  introduce  the practice  of Maximizing Potential  in  Japan 
International Academy, a private educational facility that provides education for disabled foreign children 
in English, in Japan. The number of children in need of special education in Japan continues to increase. 
In addition,  the number of  foreign national children who need Japanese  language  instruction  is also 
increasing. From  this  situation,  it  is  not difficult  to  imagine  the  increase  of  foreign  children with 
disabilities; however, the actual number is not clear yet. In the future, schools will be required to handle 
children who need both Japanese and special needs. Hoping that the practice  introduced  in this study 
will help to consider the way of support  in Japanese schools,  the report of  the authors’ observation at 

















necessarily  in  an  environment where  they  could 
fully  participate  in  the  society,  can  actively 
participate and contribute to the society. According 
to  the National  Institute  for Educational  Policy 
Research (2012), Japan has made the decision to aim 
at forming an inclusive education system for building 







among  schoo l -age  chi ldren  to  accept  the ir 
differences; however, the current Inclusive Education 
System  in  Japan  is biased  towards Special Needs 
Education.
According  to  the  report  of   the  Specia l 
Committee on the Future Direction of Special Needs 
Education  of  the Subdivision  on Elementary  and 
Secondary Education  of  the Central Council  for 
Education  (2005),  the  Inclusive Education System 
refers  to “a system that enables children with and 
without disabilities to study together under the aim 








who  formerly were persuaded  to enroll  in  special 
schools gained alternative choices  for  educational 
placements  (Forlin,  Kawai,  &  Higuchi,  2015) . 
Although an education board of each municipality 
determines  school  enrollment,  it  must  respect 
children’s  and  guardians’  opinions  as  much  as 
possible  (Ministry  of Education, Culture,  Sports, 
Science and Technology (MEXT), 2013). Overall, the 
school  reform  towards  inclusive  education was 
promoted rapidly  in 12 years after the  long history 
of segregated education in Japan. 
2. Challenges of Inclusive Education
There are  challenges  to  conducting  inclusive 
education even though the special needs education 
system was established. For example, Han, Kohara, 






and  segregated  education  continues.  In  fact, 
according  to  the MEXT  (2018)  report,  there were 
1,135 special needs schools and 60,190 special needs 
classes at the elementary and secondary levels. The 
number  of  students  enrolled  in  these  schools  or 
classes has been  increasing even  though  the  total 
number of  students  in  compulsory education has 
been  decreasing  year  by  year,  and  this  is  a 
retrograde phenomenon towards inclusive education 
(Institute for Global Education and Culture, 2007).  
3. The population of non-Japanese children who do 





survey  by  MEXT  (2019a).  One  of  the  biggest 
challenges for them is their education (Yamamoto & 
Li, 2012). The number, up 17.9% from the previous 





daily conversations  in  Japanese and/or  those who 
have  difficulty  learning  at  school  due  to  poor 
secondary  language  skills. Of  the 40,485  children, 
79.3%  take  additional  Japanese  language  lessons. 
Recently, MEXT (2019b) found that 19,654 (15.9%) of 
foreign  children  who  are  eligible  for  Japanese 
compulsory education do not attend elementary or 
middle schools. Because the multicultural population 
is  to keep growing,  the role of education  in Japan 
needs  to  shi ft   from  providing  education  to 
accommodate an exclusive and homogenous society 
to  a  system of  education where  it  can meet  the 
complex  and  sensitive  needs  of  ethnic minority 
youth (Saki, 2018). 
As Yamamoto  and Li  (2012)  suggest,  foreign 
family members struggle with the Japanese public 
education  system.  Some  of  them  may  go  to 
international schools if they are rich enough or their 
employers  fund  them  the  tuition  to  send  their 
children there. Specifically,  it  is difficult  for  foreign 












Japan  creates  many  challenges  for  such  new 
multicultural  families  in  the  present  state  of 
Japanese society. 
4. Current situation to support foreign children 
with disabilities
As already mentioned,  the number of children 
who need  special  support  is  increasing,  and  the 
number  of  children who need  Japanese  language 




the  number  of  children who  need  both  special 
support and Japanese  language  instruction  is also 





Therefore,  there  is  an urgent need  to  study 
about  the  situation of  those children and also  the 
issues of  the  school-side on how  to  support  those 
children. As  a  first  step  to  the  future  study, we 
introduce the  implementation of a private  institute 






facilities play  important roles  in  foreign  families  in 
Japan  specifically  those who have  children with 
disabilities. Although these  facilities are not  free of 
charge,  their  tuitions  are  much  cheaper  than 
international  schools  in  Japan,  they provide after-
school programs for those who go to Japanese public 
schools ,   and  they  provide  f lexible  learning 
environments  for  diverse  learners. For  example, 
they create student-centered environments that are 
easily  accepted  by  children with  disabilities  or 
special  educational  needs.  However,  the  detail 
information such as  the curricula, qualifications of 




descriptive  information  on  one  of  the  private 
educational facilities in Japan, the MPIJ IA, based on 
the authors’  site visits and  interviews  for  teachers 
there. The reason  for choosing the MPIJ IA  in the 
current  study  is  because  it  is  one  of  the  oldest 
private educational  facilities  that provide education 
in English  for  foreign students and returnees with 
special  needs  in  Japan. This  research  note will 
become a hint for Japanese public schools to find out 
a  better  way  to  accept  foreign  students  by 
considering their diverse backgrounds.
II. About the MPIJ IA
1. An overview of MPIJ IA
(1) The mission and vision
MPIJ  IA, originally called MPIJ at  the  time of 
foundation, was founded in 2008, and the passion for 





mission  is  to  offer  an  environment  that  fosters 
teaching each child according to his or her unique 
learning style, realizing that one method of teaching 
doesn’t “fit  all”. This  school  year,  there  are  four 
students, with  some attending  full-time,  and some 
attending part-time. All  the students enjoy one-on-
one  attention,  as needed,  and  a principal  and  an 
assistant  teach every weekday, Monday to Friday, 
from 9:00 am to 3:00 pm.




A typical  school  day  is  academics  and  social 
games each morning, with a snack around 10:00 am 
or  so.  Lunchtime  is  11:30  am,  followed  by  daily 
adventures in a nearby park. After the park activity, 
academics and games continue, with frequent breaks 
and “tricks,”  interspersed between  the  lessons  to 
maintain  attention  spans  and  energy  levels. The 
students help guide  the direction and  intensity of 
their learning, with the bench-mark on how the day 




not all  students  learn  in  the same way, and some 
social  skills  come  easier  to  some  children  than 
others. Therefore, they offer an environment where 
students  are  taught  according  to  their  potential 
abilities and at their own pace. They look at a child 
w i t h   a   d e v e l o p m e n t a l   d i s a b i l i t y   i s   n o t 
developmentally  incapable,  he  or  she  is  more 
intelligent than current or previous academic output 
that  has  been  demonstrated  so  that  MPIJ  IA 
teachers  and  staff never perceive  their  students’ 
errors and mistakes negatively and try  to fit  their 
needs and difficulties.
2. Accommodations and modifications provided by 
MPIJ IA
Learning  is  not  restricted  to  traditional 
classroom settings with the implementation of online 





IA provides  small  class  sizes with  a  student-to-




classroom  settings  in which  children  can move 
around as they learn, if needed.
3. Promoting an active learning environment.
Some  students  have  social ,   sensory,  and 
academic  learning challenges. For those students,  it 
is necessary  for  teachers  and  staff  to understand 
sensory processing  issues and work around  them 
enable the best learning environment, and to provide 
additional support  for  learning  in a “non-traditional 
settling”  so  that  they  will  simultaneously  be 
supported  to develop  their  academic  skills,  social 
competency,  and  pragmatic  language. MPIJ  IA 




III. Programs of the MPIJ IA
1. Academic Programs




















most  relevant  to a  student’s  learning at  the  time. 
Students choose a  topic and  then  they brainstorm 
what they want to  learn or explore. It  is  important 








further  exploration  of  the  topic  to  fine-tune  the 
study. Create a ‘guiding question’  that  their study 
will  focus  on  answering.  The  second  step  is 
Research. Research is the identification of resources, 
a mentor, and the amount of time to be spent on the 
study.  It  is  the  laying of  the groundwork  for  the 
proposal,  the determination of how  to dig deeper 
into the topic and how to approach the topic/project. 
It  also  includes  setting  the end goal  of  the  study. 
The third step is writing a proposal. A proposal is a 






In  order  to  promote  active  learning,  it  is 
important to consult with mentors. The Mentor can 




by him/herself. Fieldwork  is  the step  in which the 
student progresses from a simple knowledge base to 
the  discovery  of  new  content  or  greater  skill. 
Fieldwork  can be  conducted  in  any environment 
such as a library, a trip, a classroom, or a group. A 
summary  is  the  record  of  students’  learning 
experiences.  It  includes a  listing of  the  resources 
used,  the discoveries  that  students made,  and  the 
student’s experiences during the study. 
Figure 2　 A description of the foundation for lifelong 
learning (Clonlara School, n.d.)
The Portfolio is a completed product that shows 
students’  learning  experiences. A  portfolio  is  a 










Table 1　 Subject Areas, Courses, and The Number of Academic Credits Required to Graduate (Clonlara School, n.d.)















i nc lud ing   the   summary ,   por t f o l i o ,   and/or 
presentation.
2. Other Program and Activities
In MPIJ IA, children with any special needs (6-
18  years  old)  such  as  ADHD,  Dyslexia,  Down 
syndrome, Autism are accepted. Play Attention is a 
computer-based program to improve attention skills. 
Students  wear  an  armband  that  reads  brain 
activities and gives then the opportunities to control 















one  of  the  feathers  of  MPIJ  IA’s  school  day. 
Specifically, younger  students or  those who have 





Students  have  the  freedom  to  learn  and 
complete coursework at  their own pace,  ensuring 
them the flexibility to work whenever and wherever 
fits  their  busy  schedules.  Students  can  start  the 
program  at  any  point  in  the  year  and  receive 
guidance  from  teachers  who  help  set  their 
educational  goals,  support  and  monitor  their 
progress, and assist  them  in  the development of a 
self-designed course.
IV. Discussions
In MPIJ  IA,  caring  teachers  and  stimulating 
curriculum  and  teaching material  nurture  each 
child’s motivation of  learning. They work hard  to 
celebrate  students  by  encouraging  exploration, 
emotional  growth,  fostering  positive  learning 
experiences,  and  fun. Teachers who are keen on 
special  needs  education  and  inclusive  education 













aspects  and  they  live  away  from  their  native 
country with  limited access  to  the  local  language, 
this may easily become an overwhelming  task  for 
them and their  family members. Therefore, MEXT 
needs  to  plan  on  allowing  foreigners  to  become 
teachers  for students  from different cultures.  It  is 
also  important  for  them to  learn such educational 
facilities  for  foreign  students  to promote  a  truly 
inclusive  environment  for  any  students  including 
non-Japanese, Japanese, students with disabilities or 
special  needs,  and  those without  disabilities  or 
special needs.
References




reform  in  Japan  towards  inclusion:  Are  we 










Report  of  the  committee  of  inclusive  education 
research:  From  special  needs  education  to 
inclusive education. Retrieved on 20 September 
2019  from  http://www.k-soken.gr.jp/publics/
d o w n l o a d / ? f i l e = / f i l e s / c o n t e n t _ t y p e /
type019/12/201605241924012819.pdf 
MEXT  (2013). The partial  revision  of  the School 
Education Law Enforcement Order  (notification). 
Retrieved  on  18  September  2019  from http://
www.mext.go.jp/a_menu/shotou/tokubetu/
material/1339311.htm
MEXT  (2018).  Survey  results  on  special  needs 
education in 2017 (written in Japanese). Retrieved 
on  18 September  2019  from http://www.mext.
go.jp/a_menu/shotou/tokubetu/__icsFiles/afieldfi
le/2018/05/14/1402845_01.pdf.
MEXT  (2019a).  Survey on acceptance of  students 
who need Japanese language instruction conducted 
in  2018  (written  in  Japanese).  Retrieved  on  5 
October  2019  from http://www.mext.go.jp/b_
menu/houdou/31/09/__ i c sF i l e s / a f i e l d f i
le/2019/09/27/1421569_002.pdf.
MEXT  (2019b).  Conducting  surveys  and  survey 
results  for  further enhancement of education  for 
foreign children  (written  in Japanese). Retrieved 
on 5 October 2019 from http://www.mext.go.jp/b_
menu/houdou/31/09/__ i c sF i l e s / a f i e l d f i
le/2019/09/27/1421568_001.pdf.
Miyoshi, M.  (2009). A  study  on  contact  between 
special support education and inclusive education: 






on  18  September  2019  from https://www.nier.
go.jp/English/educationjapan/pdf/201209SEN.pdf.









of  the Central Council  for Education  (2005). The 




c h u k y o 0 / t o u s h i n / _ _ i c s F i l e s / a f i e l d f i
le/2017/09/22/1212704_001.pdf
United Nations (2006). The Convention on the Rights 
of  Persons with Disabilities.  Retrieved  on  18 





Teachers ’  a t t i tudes   and  se l f - e f f i cacy   on 
implementing  inclusive  education  in  Japan and 
Finland: A comparative study using multi-group 
structural  equation  modeling.  Teaching  and 
Teacher Education, 75, 343-355.
Yamamoto, Y., & Li,  J.  (2012). What makes a high-
quality  preschool?  Similarities  and differences 
between  Chinese  immigrant  and  European 
American  parents’  views.  Early  Childhood 
Research Quarterly, 28(2), 306-315.
（2020．2．14受理）
Norimune KAWAI・Nagako MATSUMIYA・Midori OTANI・Noriko KAWATANI・William J. WARD
― 98 ―
日本の特別なニーズのある外国籍生徒のためのインクルーシブ教育
The Maximizing Potential in Japan International Academy による取組
川合　紀宗
広島大学大学院教育学研究科
松宮奈賀子
広島大学大学院教育学研究科
大谷みどり
島根大学大学院教育学研究科・教職大学院
川谷のり子
島根大学附属学園
WARD, William J.
Maximizing Potential in Japan International Academy
　　 日本の公立学校への入学を希望する外国人の子供は、国際人権規約およびその他の協定に基づいて無料で
受け入れられる。しかし、こうした子供たちへの教育は義務ではない。文部科学省（2019）は、日本の義務教育
を受ける資格のある外国人の子供の19,654人（15.9％）が小学校や中学校に通っていないことを明らかにした。
彼らの一部は、家族が十分に裕福である、または、両親の雇用主が子供たちをインターナショナルスクールに送
るための授業料に資金を提供している場合、インターナショナルスクールに行くことがある可能性がある。具体
的には、障害のある外国人の子供の場合、良いリソースを見つけることは困難である。もちろん全国には1,135
の特別支援学校や60,190の特別支援学級、それから5,283校に通級指導教室が設置されており、保護者がこれらの
学校、学級、教室に相談できるようになっている。しかし、言語や文化の壁により、障害や特別なニーズのある
子供をもつ多くの親は、子供を日本の学校に連れて行くことをためらう。したがって、The Maximizing 
Potential  in Japan International Academy のような私立の学校や教育施設は、こうした家族に対して特に重要
な役割を果たしている。本稿では、留学生に対する日本の特別支援教育制度の現状を紹介する。次に、The 
Maximizing Potential in Japan International Academy によるアプローチを紹介する。最後に、障害や特別なニー
ズのある外国人の子供に質の高い教育を提供するための在り方について述べる。
キーワード：インクルーシブ教育、オルタナティブ教育、英語教育
